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CHAPTER I 


GREEK EDUCATION 


Early Greek Education.—1t aimed at prcducing a race 
of hardy and patriotic warriors. 


It attached importance to strength, courage and 
obedience to laws. The rights of individual were 
given no consideration and service oíthe state was 
its motto. State control began from the birth of. 
the child. Weak children were exposed to die in the 
mountains. Those who were strong were reared by 
their mothers till the age of seven and -afterwards taken 
in charge of a state officer and ate and slept in a kind 
of public barracks. Here their life was strictly disci- 
plined. They were given hard beds, scanty clothing, little 
food and a graded course in gymnastics. The exercises 
in gymnastics included ball-playing, dancing, discus- 
throwing; wrestling, boxing etc. The main aim was to 
get strength and to overcome the opponent in fight. 


Atthe age oi 18, study er portera was begun. For 
five years he was aiga GG 'aining in us of arms and 
then allowed to enter the 


ect Wap 


Girls were also givt 55388 sining “80 
that they might become _~...wae, us sIuray BON8- 
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stance was attached: (ollinitelluctual “raining. 
ther neglected: ‘Children committed to 
memory and chanted the laws of Lycurgus and 
selections from Homer. . 

Thus the aim and ideal of early Greek education wae 
creating strong warriors and devoted citizens. ]t did 
not make any contribution to art, literature, philosophy 
or ony other study which could promote civilization. 


New Greek Education- The ideal of new Greek 
education wae all together individualstic unlike the 
old ideal of state control. The need of the time was 8 
training which would promote happiness of the indivi- 
dual with little consideration for the state welfare. The 
old education seemed narrow and barren of subject 
matter. There arose a desire for all sorts of knowledge 
which could help in the social value or not. Skill 
in debate and public speaking was given greatest im- 
portance as it offered opportunity for personal achieve- 
ments in politics. 

To serve this purpose there sprang up a class of 
teachers called sophists. They trained youngmen fora 
political career and taught the art of debating- 


The result was that training in physical exercises at 
the gymnasium gave way to the study of grammar 
and rhetoric, and finding out minute differences in‘the 
way of speaking. The method of putting arguments in 
order to defeat his opponent was given greatest 
importance and youngmen crowded in streets lo learn 


it from the sophists. (Ret cri FAAR) 


CC-0. In Public Domain. Gurukul Kangri Collection, Haridwar 


| 
| 
| 


Digitized by Arya Samaj Foundation Chennai and eGangotri 


Exercises in physical training were made far 
easier and were done for the sske of individual 
health and pleasure. not for making citizens. 


The Homeric epics, a wide range of reflective and 
lyric poetry full of discussions were included in literary 
study. In music the old patriotic and religious songs 
were replaced by rhythms of great difficulty and 
were sung On complicated instruments of ail sorts in 
place of the old seven-stringed lyre (uit), 


Thus this new education was extremely indivi- 
dualistic. The sophists believed that there could not 
be any universal criteria in knowledge or morals. 
According to them every fact and situation could be 
chosen by an individual judgment. There was nothing 
which could be common for all. Clearly this was a 
complete reaction to the old ideal of subordination. 
of an individual to the state. 


The Mediators (AA antt) :— 


While the new education believed in  indivi- 
dualism, there was a conservative element which 
was making an attempt to return to the old. One of 
such plans was that of Pythagoras. By giving an 
analogy from celestial bodies (planets, stars etc.) and 
from individuals living in scciety, he arranged a 
scheme of hierarchy in society so that each member 
may have his proper place and complete harmony and 
sccial order may prevail. 


The aim of these reactionaries was not fulfilled but 
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there arose a group oí philosophers as Socrates, Plato 
and Aristotle who are called as mediators as they 
found out a way between the old and new Greek 
education. They said that the traditional beliefs and 
iho old social order was out of date and could not 
provide opportunities for individual development but 
the extreme individualism of the new type was also not 
useful, so a more socialised standard of knowledge and 
morality must be sought. Thatis they held the view 
that there should be a universal (HAA) code of 
morality and content of education which could develop 
am individual. 


Socrates said that the sophistic knowledge was only 
an individual opinion, a universal knowledge could be 
got by every person by giving up off his individualism 
i. e. one should not see one side of the truth but adopt 
the truth which is believed by every person. But 
Plato maintained that only the intellectual class could 
attain to knowledge, The philosophers should guide the 
'conduct of the state and education should be organised 
with that in view: He put a bar on innovation and 
‘change and closed ihe door to progress. He rather 
advocated the supremacy of state over individual. 
He gave importance to Mathematics and dialectics 

(method of question and answer). He was also an 
originator of the view that mathematics should not be 
studied from the practical point of view and thus the 


_ idea of formal discipline of mind came from him. 


Inclusion of seven liberal arte in the curriculum was 
also the result of his views: 
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Aristotle held that the training for every one before 
seven should be bodily, up to fourteen the irrational 
or impulsive side of the soul should be trained and 
until twenty one the rational side of the soul should be 
trained. The subjects for training the irrational period 
should be  these--gymmastics, music and literary 
subjects. The aim of gymastics should not be to 
prepare warriors but self control and beauty of body. 
Under literary subjects he includes drawing, reading 
and writing also. These should not be taught merely for 
utilitarian reasons but for forming right judgment and 
noble ideas. 


Plato and Aristotle had little effect upon the society 
of the tima and education but they have greatly 
influenced education since then. 


All these attempts of the great philosophers to recon- 
cile the old with the new or harmonise the state control 
in education with individualistic tendencies failed. 
Individualism was completely triumphant and education 
was considered simply a means to personal develop- 
mentor happiness. There arose mauy individualstic 
schools of philosophy and formal school ot rhetoric: 
(public speaking). Out of them universities sprang up 
and through these the Greek culture and education 
spread through out the world- 
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CHAPTER II | 
MONASTIC EDUCATION 


Origin :— 

[he cause of the rise of monasticism was the 
corruption in the Roman Society. Christianity from 
which people expected a high moral life had fallen to 
a low level of wordly life. Not only those who were 
called christians had degenerated to a common way of 
living but even the clergy men had fallena prey to 
vices and worldliness. This led to reaction in those 
who wanted to lead a higher-life. They thought that in 
the prevailing circumstances, the only hope of Salvation | 
was torun away from the world and lead an isolated | 
life of ascaticism (419) and devotion. This resulted in the | 
foundation of monasteries, in which the monks lived 
apart in separate cells, but met together for some time | 
for the sake of meals, prayers, communion and counsel. | 
Thus monasticism or the system of monasteries spread | 
in Egypt, Palestine, Greece, Italy and in other Countries | 

| 
| 


of Europe. 


St. Benedictine in 529 formulated a rule for his 
monas'ery in Italy that monks should do manual work | 
every day at least for seven hours and also read regu- | 
larly for two hours. The result was that each monastery 
had in it a writing room where studies were carried on. — 


“Soon there was a collection and reoroduction of manus 
cripts prepared by the monks. Most of this copied ie 


ES 
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work was of religious. type but the monks also wrote 
some original work in classics or Latin regarding the 
history of church, monasteries and other religious 
topics 


This work formed as a basis of education for those 
who came to read in the monasteries. Regular schools 
were started in the monasteries where children studied 
for 8 or 10 years beginning atthe age of 10 or even less. 
Two types of pupils were admitted to these schools; one 
who were preparing io become monks at tbe age ot 
10 or so, and others who never hoped to enter this sort 
of life: 


Education — 


The aim of education in these morastic schools was 
otherworldly and the curriculum was at first very narrow 
and elementary. It included reading, writing and 
arithmetic. Reading of the Bible, copying of sacred 
religious books and calculating of accounts spent at 
church festivals was the curriculum. But afterwards 
it was made more liberal. The seven liberal arts— 
Grammar, rhetoric, dialectic, arithmetic, geometry, 
music and astroncmy were included in the curriculum. 
The latter four subjects were fixed for higher level and 
the first three for lower studies: 


The general method of teaching in the monastic 
schools was that of question and answer. The copies 
of books were a few in number and so teaching consis- 
ted of dictating a passage; explaining it and tobe 
committed to memory by'the pupils at the end. 
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There were different types of schools in the mid dle 
ages which imparted monastic learning e- g 


l. Catechumenal Schools—Tne early christians realised 
that unless their doctrines were formally taught, the 
stability of their faith and principles could not be 
maintained. These schools were established in order 
to bring the newly converted christians ( called cate- 
chumens ) into the fold of christianity. 


2. Bishop, Cathedral or Episcopal Schools—These 
schools grew up incourse of time for those students 
who intended to become bishops. 


3. Catechetical School — When Greek scholars ware 
converted to christiani!y, an effort was made to use 
Greek scholarship to root out counter—christian faiths. 
In these schools Greek scholars taught literature, science 
and other philosophies. 


4. Many other Schools—as song and parish schools, 
conventual schools etc, were established. 


, Life—Life in the monastic schools was very rigid in 
the beginning. Asceticism was the ideal of discipline- 
The business of education was to incu'cate the qualities 
of faith, brotherly love, patience and contempt for 
worldly pleasures and possessions. The early christians 
who 3 originated the monastic movement believed that 
body should be brought under control by fasting, by 
insufficient sleep, by putting on insufficient clothes and 
5 by leading a very uncomfortable, hard and rigid lıfe» 


: “They thoug ht that a severe discipline of the body would | 
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bring about a satisfaction which would result in spiri: 
tualism or elevation of soul: Tney did not care about 
this world but about the world hereafter- So the 
worldly pleasures were to be all together discarded in 
order to attain higher level of life in the next world-. 
So there was no place for art, literature and aesthetic 
activities in their philosophy. They believed in the 
ideal of chastity, poverty and obedience. They prea 
ched that all worldly relations should be given up and 
life should be led strictly according to the rules of 
religion. Sointheir view study of classics which dealt 
with the worldly pleasures and relations was to be 
abandoned and with it also the literary and artistic: 
pursuits. Only thing which was to be done was the- 
study of religion and living a hard and disciplined 
life. 

Though the monastic outlook was very narrow and. 
confined to religion only, yet the monastic education was: 
not all together valueless. Works written in the mona- 
steries, though uncritical and superstitious, compose 
most of our historical documents and work as sources. 
for the middle ages. They also preserve a considerable 
amount of Greco-Roman culture. In absence of these 
monastic schools, the Latin and Greek manuscripts and 
learning could not have survived and have been availa- 
ble at the Renaissance- 


However, it has to be admitted that the monastic 
education threw the Roman and Greek educational 


“philosophy and thought into the background and spread: 


asort of intellectual stag-nation in Europe. Europe. 
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would have advanced farther and earlier if the religious 
-education of this period had not destroyed the artistic, 
literary and scientific tendencies in education. 


CHAPTER III 
SCHOLASTICISM 


Its Nature—]t did not contain a set of doctrines or 
"principles. It was a kind of mental tendency which 
‘attached importance to philosophical thinking and 
reasoning. It was rather an attempt to systematise 
‘and organise the religious literature or theology. It 
was an attempt to bring reason !o the support of faith. 
It aimed at strengthening the religious life by silencing 
through arguments all doubts. questionings etc. 


. put 
"against religious dogmas (Riga) and beliefs. 


Scholasticism desired that all theologica] and 
philosophical knowledge, shou!d be systematised on the 
‘bas sofreason. Untillate ia the middle ages it had 
not been necessary to explain the church dogmas and 
religious beliefs But now a need was felt to show 
how these religious doctrines and faiths were 
‘consistent with each other and in accordance with 
reason, At first it was held that faith must come first 
“if reason failed to find out the mysteries of a doctrine. 


_ Not the faith or doctrine but the reason itself must be. 4 
‘given up. But according to scholasticism reason was 
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‘given priority to faith. They said that human reason 
is reliable and truth can be reached only through 
investigation The only justification ofa doctrine is its 
reasonableness and it is not sinful to doubt or 


reason. 


] Origin- The word 'scholasticism was derived írom 
doctor scholasticus. It was the title which was given 
| -during the medieval period to the authorised teachers 
ina monastic school The scholastic movement was 
first started end developed among these school 
teachers and therefore this name was given to it. 


The movement was begun in llth century but it 
davelopad in 12th and 13th century. The reason of its 
‘spread was the contact of monastic schools With the 
Greek philosophy and treatises (2*1) of Aristotle. In the 
beginning the church tried to suppress the ideas of the 
great philosopher but finding itself unable to do so, 
it began to utilise his works for its own defence. 
A group of prominent schoolmen arose and said that 
many teligious dogmas are purely a matter of faith 
‘and not of reason. As a result there wasa school of 
thought whick had a tendency to choose only those 
truths which were supported by reason- 


€ — ban an 


Implication—From the point ot view of education 
:scholasticism in education aimed at formulating beliefs 
into systems on the basis of reason. All theological 
cand philosophical knowledge was to be systematised on A | 
the basis of logic. The individual was to acquire that 
knowledge not by unintelligent cramming put with 


roi 
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intelligent comprebension. The scholastic movement 
in brief favoured reason and doubt because these were 
the two things which paved the way for intellec'ual 
discipline and which made the students keen for 
reaching the truth. 


Methods—The methods adopted by the school men 
having faith in scholasticism were two (1) the method 
of logical analysis and’ (2) the method of multiple 
interpretations. According to the former a selected 
tepic was divided into headings and then into sub- 
headings and units. Each part of it was examined, 
discussed and tested by reason. According to the 

' letter different exolanations were put forth for a 
certain problem and that which gained the widest- 
approval was taksn to be correct and was accepted. 


Criticism — 
The above methods were no doubt sourd and were 
able to break the intellectual stagnation (rar) that 


prevailed for centuries (memorising religious faiths: 


and dogmas blindly) yet the results arrived at by 
such methods were not of much concrete and material 


value. They indulged in long hair-spli'ting discussions: 


frequently ending in nothing. Bacon ‘compared 
their work with a spider’s web which ig admirable for the 
fineness of thread but is of no practical value. 


Scholasticism was criticised also for its narrownese-- 


“It did not move much beyond theology and therein 


too, it left the fundamentals intouched It was restri- 


“cted in the subject matter and extremely limited in its. 


social influences. 
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Besides this its critics said that it ruined all spiritual 
realities by its extreme systematisations of religion; 
and it dealt with mere abstractions and indulged in 
minute distinctions and verbal quib bles (21-z5 fera). 


But the scholastic arguments were not as purposeless 
or absurd asthey seem. It isa natural tendency in 
human being to analyse, compare, abstract and classify 
a thing and it did a great service in improving this 
Spirit- It found a coníused mass of traditional and 
irrational doctrines and practices, made them system- 
atic, rational and scientific and greatly assisted 
accuracy in thinking. It separated philosophy from 
theology and aided the cause of human reason against 
dogmatism and absolute authority. It produced the 
most acute and subtle minds of that age and prepared 
the way for the Renaissance. 


CHAPTER IV : 
RENAISSANCE, HUMANISTIC EDUCATION 


Origin:- The term ‘Renaissance’ means a new birth- 
The general awakening in the 15th and 16th century 
was called by this name, as there was a new enthusiasm 
and outlook towards the world and the life. 


During the middle ages people believed that life is 
short and death is certain. The real life was in heaven 
and therefore one should discard the worldly pleasures 


o] 
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for attaining a good place there. Consequently people 
discouraged the study of classics (Latin and Greek ) 
which contained knowledge about art and culture. In 
its place they attached importance to the study cf reli- 
gion or theology. People's lives ware governed by 
the church and laws made by it. But in the Renaissance 
period, new ideas sprang up. The progress of industry 
and trades, the development of arts and crafts, the disc: 
overies of new lands, the growth of ideas of national 
patriotism led to a new spirit of freedom in the people. 
People felt an inner urge to get freedom from the bond- 
age of religion and superstitions and a curiosity was 
aroused in them as muchas poasible to know about this 
world. This curiosity led to a remarkable progress In. 
various spheres of human life—economic, social and 
cultural. 


- Characteristics : — 


This period is also known as the revival of learning. 
The spirit of the Greco- Roman development had 
returned again and an opportunity for expression was 
granted to individual once more. Man felt himself 
free from the clutches of religion and an intellectual 
freedom was gained. The reign of scholasticism was 
closed and study of Greek and Latin was again revived- 
An interest was created in all literature of the ancienis 
and splendid creative work was done in fine arts and 
in vernacular literatures which had uptil now been 
altogether neglected. Along with it grew the indivi- 
dualism and national feeling. The Ren issancoh 


awakened in man a consciousness of his powers, gave 
a 
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him confidence and showed him the beauty of the 
world. 


As a result of this new spirit for coming into contact 
with this world, the dethroned classics were again 
brought into prominence. Libraries, monasteries and 
churches were thoroughly searched to íind out 
works of ancient writers. Classical literature was not 
made as an end in itself but a means of getting culture 
and expanding intellectual horison. The aim in learning 
classics was the development of various aspects of 
personality and'a critical interpretation of the world. 
Thus an attempt was made to revive the liberal educa: 
tion of the ancient times which did not deel with the 
other world but with the knowledge of this very 
world. 


Physicalexercises and moral training became an 
integral part of the Curriculum and study of literature 
and fine aris was regarded as essential. The old ideals. 
of seli-culture and success here in the world were 
restored. New schools were started which represented 
a strong reaction against the way of living of a monk 
and the scholastic of the middle ages. 


Due to increased travels, voyages, commerce, irade 
and means of communication human knowledge was 
much widened. The invention of the printing press 
spread this knowledge far and wide. The result was 
that education was not kept confined only to the seven 
liberal arts of the middle ages (reading, writing, arith- 


‘metic, grammar, rhetoric, music and astronomy ) 
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‘ut new subjects as History, Geography, Physics, che- 
mistry etc, were also introduced. 


There was no difficulty in getting books. Latin was 

made the medium of instruction for all learning. Scholars 

‘tried to acquire the style of good Latin writers. The 
diplomatist, the lawyer, the civil servant, the physician 

and the naturalist all felt the need of studying Latin and | 

so the latter was taught hke mother tongue in all the | 

countries of Europe. 

Now we can form an idea how humanistic education i 

Se. -was different from those of the medieval times. The 
ON name 'humanism' wasgiven to this movement as interest 
‘was shifted from religion or God to human beings and' 

his culture. The subjects as language, literature, arts 

etc. are regarded the creation and concern of human 

beings and were therefore called as humanities. The 

education was called humanistic because interest in 

human life; in personal and social development and in 

the study of classical language and literature was 


"aroused. 

This humanistic education spread very soon in all 
the countries of Europe with some local differences e. g. 
in north Europe it was not concerned so much with self- 
culture, personal expression and various opportunities 


i of life but it was more democratic and social in its 
B TE trend. It also attached importance to morality and 
gi. religion and to its study along with the study of 


‘classics: 


. But soon by the middle of the 16th century the. 
- spirit of criticism, investigation and intellectual activity 
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disappeared and humanism was completely formalized 
e.g. in the siudy of classics all emphasis was placed 
upon grammar, linguistics and style. Form or outward 
shape was preferred to content or ideas and imitation 
and cramming took the place of understanding and 
thinking. This tendency of formality increased in 


17th century which degraded the humanistic 
education. 


CHAPTER V 
REFORMATION AND EDUCATION 


Origin: — The Reformation movement was the result of 
the Renaissance in the 15th and i6th century. Due to 
general awakening in the people a desire was felt 
for reforming the present church. Butthe Pope of 
Italy was not prepared to welcome any move of this 
kind. The result was that revolts against papal 
authority took place in various parts of Europe anda 
number of churches outside catholic christianity were 
established, This series of revolts from the Roman 
Catholic Church is collectively called as ihe Refor- 
mation. EM 


Religions organisations and Education :— Of these 
revolts, one was made by Martin Luther. His 
ideas had a great effect in educational sphere. 
According to him the purpose of education should be the 
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promotion of the state's welfare as well along with that 
of the church. The schools should make good citizens 
as well as religioussmen. He believed that the chief 
studies should be the Bbe and catechism. But 
he recommended the study of ancient languags5-- 
Latin, Greek and Hebrew for having knowledge of the 
scriptures and patristic writers. Hə also approved of 
rhetoric ( public speaking) and dialectic (way of 
arguing ) and even advocated the teaching of history, 
natural science, vocal and instrumental music and 
gymnastic exercises. Teaching of history was advised 
for understarding social institutions, nature study to 
realise the omnipo'ence of god, gymnastics for deve- 
lopment of body and soul and music as a means to 


make 'he heart happy. 
Hisideas about tre method of teaching were also 


important. He laid emohasis on the natural activity of 
children in place of repression, and on the use of 
concrete exsmples. In teaching language he advised 
to take help of practice ia place of grammar. 


The Jesuit organisation which was meant for making 
reforms inside the catholic also had an effect on 
education. They organised colleges to extend catholic 
christianity. The lower colleges were humanistic and 
the higher taught philor-oohy end theology. The 
teachers were trained and methods effective: 


There was another organisation called the christian. 
brothers. They tried to encourage elementary ard 
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for teachers. Bafore them the catholic church concer- 
ned themselves with secondary and higher education 
and gave little heed to the teaching of rudiments to 
ali people. Until the close of 17tn century they d d not 
rais3 any effective step towards elemen ary education. 
But the christian brothers opened a numbzr of schoois 


which included the studies of the best institutions. of 
the ume. 


However it is clear that dua to reformation, the 
religious and theological aim of education bəcamə vary 
important with Protes:ants ani Catnolics alika- In the 
elementary schools besides reading, writing and Arith- 
meuc (rudiments), the scriptures, the Lord's Prayer, 
the ten commandments and the Catholic, Lutnerism, 
Calvinist or Anglican creed and catechism were taugat, 
and with the protestant also hymns of the church. 


The courses in the secondary schools contained large 
religious elemen'8 and formal humanism i, e command 
on Latin language and Grammar (not on ideas). 


In the universities importance was attached to 
religion and scriptures and along with it training was 
given in dialectic, rhetroic and theology for the sake 
of efficient controversy with religious opponents. 


But soon there wasa tendency in Protestant and 
catholic institution both, to lay siress on the subjscis 
as materials for discipline, and noc as usetul or valuable 
tor their content. [he siudies became an end in 
themselves aud were deprived of tneir value uf ideas. 
Ano curriculum became iixed and sterso.yped in 
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nature and education lapsed into a formalism. The 
methods of teaching began to give importance to memory 
in place of reason. Even the Protestants who emphasi- 
sed on reason, began to give importance !o authorily 
and repression of individual like those in Catholic 
Church. 

Therefore the Reformation only brought education 
under state control and support and did little in the 
progress of an individual. Education fell back to 
formalism, repression and mistrust of reason. The 
same tendency which pravailed in the days of scholasti- 
cism, giving importance to beliefs and superstitions 


came back again- 


CHAPTER VI 
REALISM IN EDUCATION 


Background—In the 15th century importance was 
attached to personal or individual development and 
cultural progress. Therefore literature and fine arts as 
poetry, drawing, music etc., which gifted a pereon with 
talents and fitted him forthe cultured society. were 
given greater importance in school curriculum, During 
the 16th century interest shifted to morality and social 
reforms. Less attention was paid to the development 
of an individual and more to improvement of the society- 


In the 17th century the same intellectual interests were 
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directed towards philosophical and scientific probiems- 
Interest in practical subjacis increased and realistic 
attitude was formed. 


The realistic movement was the result of increased 
interests in nature which developed in 16th century. 
Great inventions and scientific discoveries were made 
in this century which enhanced the store of human know- 
ledge and brought a change in their outlock towards 
life. Man did not feel satisfied with language; literature 
and art but felta need to find out hidden treasures of 
the nature. A spirit of enquiry was created. Man and 
his environment became the subjects of study in place 
of the philosophical doctrines and principles which were 
the products of genius (Language, lit., History classics 
elc.) Milton, Montaingue, Locke and others were the 
advocates of this theory. 


This realistic tendency or movement was applied to 
education in the following ways:— 

(1) Humanistic Realist —The word humanistic was 
added toit because though the new movement had a 
realistic outlook, yet it also attached importance to 
humanities or subjects like language, literature, 
History otc. (related to human beings) Secondly the 
subject of study was man himself, a humanist was a 
sludant of man. The difference between the old— 
humanism and humanistic realism was t his that the 
classical humanists laid emphasis on form and style while 
the new humanists or humanistic realism attached 
importance to content and ideas. The realists said that 


knowledge of classical literature and ancient writers was. 
ex. e 
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| 
essential for understanding our own social life and envi | 
5 HM ronment. The old literature was not the end but only | 
a means. The same wasto be utilised to interpret the 
present life and to teach how to lead a useful life in 
the world. They discarded cramming ‘and passive 
learning of the o'd literature and encouraged its critical 
study and appreciation to serve asa guide to practical 
life. The humanistic realisis bel eved that the old 
philosophy and ‘litrature was based on truth and 
heloed in understanding the christian religion: It also 
contained subject matter on subjects like Agriculture, 


Geography, Science, M d cine, Natural History etc. and 
80 its s'udy was in no way less important. 

(2) Social Realism:- 1r advocated that humanistic 
culture or study of ciass'cs was insufficient for produc- 
ing a man of this practical world. The followers of 
social-realism said that the old language and literature 


could only produce scholars and professional men of a 
particular type but nota fit personfor practical atfairs | 
of this world. According to them the aim of education | 
should be to prepare a practical man of this world. For | 
Wag thie they advocated travel as the best means of acquir- | 
| ing correct and practical knowledge of the world and t| 


so they laid least emphasis upon school education. 


1 

This view of education was recommended generally | 
for the people of upper social class. It included a study | 
of modern languages and the customs and institutions | ] 
of the neighbouring countries. Riding, fencing, gymna- 
stics ətcə which were helpful in the development of 
body were also given importance. Besides this educa” 
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lion insubjec!s as heraldry, genealogy was also given 
importance: 


(3). Sense Realism:—Jia advocates wanted three things. 
Firstly they wished to introduce the inductive method 
of Bacon in order to make the method or process of in 
struction easier. Secondly they wanted to subatitute 
modern languages in place of classical languages. 
Thirdly they laid emphasis on science and social studies 
in place of learning old languages and literature, 


For this they attached importance to sense-training 
as they believed that knowledge could be conveyed 
efficiently through senses. The sense-realists said that 
nature is the treasure-houss of all knowledge and this 
treasure can be got through sense training: | 


The result was that linguistic study was given a 
secondary place and subject matter for education was 
chosen from naturalsciences and subjects related to 
practical life. The following principles were formulated 
by them— (a) Instruction should proceed from simple 
and concrete to complex and abstract. . 


(b) Subjects skould be shown first, and words and 
rules, to be told afterwards. 


(c) Analysis and investigation should be encouraged 
in place of asking the students to accept things blindly- 


(d) Rote memorisation should have no place. 


(e) Interest should be created in studies in place ot 


coarcion or enforcement. 


(f) Vernacular should bs the medium of instruction. 
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ji (g) Method in education should be based according edt 


| to the rules of nature. | 


(h) Physical education should be given not for show- 
purposes but for improving health. 
(i) Medium of education should be vernacular. 


Classics should be taught to those who wish to get 
advanced education. 


(j) Instruction should be given on a uniform szienti- 
fic method. 


The immediate influence of sense-realism was not 
great either on secondary education or university edu- 
cation but gradually it brought about a great change in | 


J 
outlook and educational practice. The modern education | 
owes much to it. 


CHAPTER VII | 
DISCIPLINARY CONCEPTION OF EDUCATION | 


Basis—The old psychologists believed that memory, 
judgment, observation, reasoning etc. were all general 
faculties of mind. Mind consisted of a bundle of such 
ae faculties. Education should aim at training these | 
faculties i. e., disciplining the mind. If these faculties | 
were trained, man Could achieve success in any sphere 
of life. They held the view that if these general powers 
of the mind are increased, it can work efficiently in any 
sphere of life, For this they gave importance to certain 
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subjects as classics, grammar and mathematics, They 
said that these subjects could be the most effective 
instruments for disciplining the mind or training the 
faculties e. g classica as Latin and Greek were the 
best means of improving memory, Grammar and 
Mathematics developed the power of reasoning. 

This theory was so popular that the above mentioned 
subjects formed the main part of the school curriculum. 
Pupils were made to learn Grammar by heart whether 
they followed itor not. Similarly they had to cram up 
lines and pages of Latin and Greek. All the high 
administrative pos's were filed up by those persons 
who showed themselves best in these subjects. The 
result was that all other subjects were neglected by 
educationists and the public. Value to a subject was 
given only on the basis that it could train a certain 
faculty. Wnether the subject or its contents were of any 
use or not in the practical life, whether they were 
interesting or not, whether they were related to the 
need of the child or not and whether they were acco rd- 
ing to the psychological development of the child's 
mind or not, these things were not given any consi- 
deration. Thus education became a most difficult and 
uninteresting job for children. The subjects which 
could be suitable at the higher leve! and in particular 
branches, were taught at all levels and for, every kind 
of profession. 

There was a cause of the popularity of the theory in 
the 18th and 19th century. During the middle ages 
Latin and Greek were regarded important not 
only due to their utility in life. It was the language of 
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church and of politicians. It also included all the 
learning of those times. So in those days education had 
no meaning without them. But afterwards when 
religion went into the background, development of 
modern languages took place and scientific awakening 
was caused, u'ilily of the classics was gone: Nowin | 
order to continue their studies, a new importance was | 
attached to these subjəcts on the basis of this faculty | 
psychology or training of powers of the minde Its | 
followers argued that if these subjects were neglected 
or left out of the curriculum mental development was 
not at all possible, resulting in ihe deterioration of 
education. And for a long period this argument had 
“an important place in the mind of educationists. | 


Criticism—The Corception of mental discipline ig | 


based ona wrong psychology. Mind is not d vided 
into facullies but it works ag a whole. Modern 
Psychology has proved 
facult 


that there are no general 
los which can be transferred from one work to 
another. Only certain devices or methods and certain 
amount of facts or information are transferred. e. g. in 
memorising a poem we may learn certain good devices 
of doing it. Certain ideas are elo acquired by reading 
is a subject which help when a particular situa: 


tion arises 
related to it e. Q., certain words recently learnt are used 


by the boys in their conversation or composition. So 
the claim of the followers of this theory about the 
d scipline of general powers of mind is wrong. Every 
Subject, not only Mathematics or classics, train 
reasoning, memory, observation eic. Besides this 
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every profəssion requires some particular type of 
memory or observation and reasoning e. g. ability to 
| learn apoem is different from that of learning a formula; 
| observation of a poet is different from that of a scientist, 
| reasoning of a philosopher is different from that of an 


BA NA IA 2t 


experimenter. So train ng in general faculties is not 
useful but study of different subjects which can be 
useful for a particular branch, is most important, 
| Experiments in memory have shown that there is not 
| one kind of memory but it differs in many ways in 
| different persons. Similar is the case with other 
| persons. Therefore ihis theory has been out of date 
| now and subjects which are easy, interesting and of 
| practical value are intrcduced in schools in place of the 
| old hackney2d ones. In place of rote memorization and 
abstract reasoning, importance is attached to under: 
standing a thing well and generslising it on the basis 


of inductive method. 


However this theory is not altogether discredit- 
able. It offered good opportunities for those who were 
more intelligent and they cou!d get enough material for 
developing their intellectual powers. If also turned 
great thinkers and scholars. who iook education asa 
serious business and worked hard to reap its fruits. 


DRE = 
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CHAPTER VIII | 
NATURALISM IN EDUCATION | 


Philosophy:--Naturalism believes in the present life | 
and its pleasures, Accord ing to them there is no other 
life or world. Life finishes with death and with it are 
finished all things of this world. So this very life is 
every thing and we should enjoy its gifts as best as we 

ME | can. ‘Eat, drink and be merry’ is thoir motto. 


The naturalists say that there is no mind, no spirit, ] 
no conscience and no inner wil. Man is nothing but | 
matter, For them spiritualism, soul and salvation have | | 
no meaning. They say that man is just like an animal. 
There is nothing like godliness or higher thing 
in him, 

They advocate the theory of behaviour. As the 
animals react to their environment according to certain 
HAR natural laws, similarly every conduct of man can ba 
; explained in terms of reaction to physical environments. 

According to them man is limited in his capacities 
abilities, instincts and impulses. His environmen's are 
also limited by nature, Hg cannot go beyond these 
limitations. lt ig Wrong to say that man has got 
unlimited powers being 8pecially gifted by Go4. 


| 
| 
| 
| 
| 


According to them man should aspire to be a perfect 
animal, He should have ull expression cf his hidden 
talents and reach the highest possible limit of his 
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development. He should go on progressing till he be 
comes super nalural i. e. his na'ure achieves perfection: 
| For this no modification is useful but the child should be 
| allowed freedom for self-expression like the plant. 

| Exponents:—Rousseau was ihe great exponent of this 
theory. His books as ‘confessions’, ‘social contract,’ 
‘Emile’ etc. played an important part in spreading 
| the theory of naturalism. Rousseau said that society is 


| not a divine gift buta social contract, According to 
. | him human nature is good but it is corrupted by society- 
| So man should grow independent of social influence. 

| Another exponent of this theory was Spencer who said 
» | that child should be allowed to learn a lesson from 
t | “natural consequences of his acts and no interference 


| £ rom any bcdy should be allowed. According to him 
| the aim of education should be preparation of the 
| child for complete living. For this it shou'd include 
| < these things — 
| (1) Physical well being 2) Vocational training. 
| (3) Knowledge of duties of parenthood (4) Training for 
| citizenship (5) Leisure activities. 
| Development: — There were two causes of the develop: 
i ment of naturalism. The first cause wasthe develop- 

ment of natural sciences as physics, chemistry, Biology, 
| zoology etc. Due to scientific inventions and new 
! discoveries there was a great change in thə outlook and s 
| ideas of great thinkers. It was for the first time that 
1 old knowledge was throwa into the background and 
knowledge of physical or positive sciences was bsgun 
to be regarded as important and full of unavoidable 
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truths. Darwin's evo'utionary theory was another factor 
which favoured this theory: People bagan io disbelieva 
religion and criticize God, soul and spiritualem. 
Society, religion, morality, art, litera'ure and culture 
which were thought to bs the creation of God were 
being discarded and thought to bs a hindrance in 
human progress. On the other hand nature was thought 
lo contain good and what is useful for human beings. 
Nature outside man and inside was given greatest 
importance and man was asked t» hava faith in both, 


Education: —The naturalists say that child should bo 
the centre of education. Not the centents or the sub- 
ject matter should be given importance but the methods 
should take their place. 


To them means or methods of education have greater 
significance than the goals of education. They lay 
stress on child's interests and instincts. According to 
them education should ba given according to the inter- 
ests and needs of the cnild. Education should be 
Telated to their experiences, Knowledge or subjects 
should not be divided into water-tight compartments. 
but taught as a waole and related to one another. 


Asregards curriculum their idea is that the child 
himself should be allowed to determine his ac tvities, 
we should not entorce any knowledge or activity upon 
him. His pressnt experiences, activities, interests 
and needs should be given f rat consideration, 
‘should not be selected on the logical grounds or from 
the value of future benefit. Curriculum shouid be such 


Subjects 


CC-0. In Public Domain. Gurukul Kangri Collection, Haridwar 


iiD PE EI a 


Digitized by Arya Samaj Foundation Chennai and eGangotri 


( volue) 


which may allow him lo bscoms a free, active happy 
and wall adjus ed human being. The child should have 
hisown exoeriences uahampered and unhindered by 
adult interference, direction or coaxing. In practica 


. they are affected by pragm stism and give importa'cs to 


gubiects of utility. They recommend a curricu'um which 
should include knowledge and skill raguired by child 
for his present and future lifs. Children should 
acanire or develop habits, skills, interests and sent mente 
needed for their well being and for the welfare of 
society. So for an elementary or primary schoo! — 
language: arithmetic, phys:cal training, practical ins: 
truction, history and geography should be includsd. 
In secondary schools, Mathematics, science, Domastic 
science and vocation etc: should also bs added. 


Criticism of the theory — 

(1) Rousseau’s idea that man's nature is good and 
society is corrupt is not based on truth. Man's nature 
is neither good nor bad. It becomes good or bad 
according to the environment. Society is also not 
good or bad. Individuals make the society. Society 
can be made good and this can influence man to a 
great extent for his benefit. Environment can play a 
very important part in man's life which Rousseau has 
abused. (2) Soencer's view that child should be left 
to learn from natural consequences is also not true. If 
wa allow a child to taka razor in its hand, it will cut its 
throat. Man has to learn litt'e from his own experiences 
and’ more from others: (3) Naturalis's give importance 
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‘to adaptation and discourage modification. But this is 
rot possible in case of a human being. Adaptation and 
modification both are necessary. Man has to adapt 
himself to the situations and also to modify situations in 
order to take their full advantege. Man's instincts 
are plastic and modifiable. Animal instincts are 
certainly rigid and so no modification is possible there: 
But situations are always changing in case of human 
beings and he has to modify himself according to the 
Society and situations. Mere adaptation is neither 
usefulnor possible. Besides this man's instinct may 
lead to wrong sides if they are not sublimated or 
modified. ( 4) Men is not satisfied with his instinctive | 
activities alone. Religion, Ethics, art, literature, culture | 
etc, have been continuing for a long period i. e. beginning 
of human society and an inner urge to divinity or higher _ 
idealsis found in him. (5) This theory leads to self 
assertion, self-will, self-interest and eccentricity. If 
satisfaction of our instincis is the only aim and worldly 
pleasures are the ultimate end then there remains no 
Place for noble deeds, for duty and sacrifice. Man 
comes down to a very low level. This theory is in fact 
too materialistic and utilitarian. (6) It also discourages 
art. There is no place for aesthetic or leisure activities 
in this theory. Every thing is weighed on practical 
or utilitarian point of view. 
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CHAPTER IX 
IDEALISM IN EDUCATION a 


Philosophy—Idealism believes in the greatness of 
man. According to it man is a mind or gpirit liko 
Universe. The nature of man is also spiritual and not 
materialistic. Material things are not real but they 
appear real due to the existence cf mind. -They say 
that there are no two things in the world, mind and 


nature, but only one and that is mind 


EN: | 
Idealism leads to some kind of pantheism i. e- every | 
thing is spirit or God or in other words there is God or il 
1 


Spirit in everything. What is mental or spiriual, is more 
real and what is materialistic or natural is unreal. The | 
idealists believe that this physical world is not the i 
ultimate reality, but the world of experience is the ` | 


ultimate reality- 


subjects concerned with man are more important than 
positive sciences a3 Physics, chemistry, biology stc» 
Study of culture, art; morality and religion lead us to 
the heart of the things. These subjects are the result 
of the activities of mind and are aspects of human 
experience. But the study of objeclive sciences 
which deal with the natural phenomenon lead us astray 
from reality. They are the cause of our downfall and 


degeneration: 


t 

| 

They advocate that study of humanities i. e. the | 
1 
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Idealism is just the contrary in ideas to naturalism. 

The naturalists believe that man is just like an animal 

and therefore adaptation to environment should be the 

highest ambition of human lite. But the idealists bay that 
man is only a little lower than an angel and so he is very | 

near to God. Man has got unique powers of thought 

unlike animals and his place in the universe is extra- 

ordinary It is man alone who can find and understand 

religion and morality: His eim should not be adaptation 

to environment but realisation of moval values. Man is 

NL different from animal being spiritual and so he should 
i aspire for spiritual development. According to the 
idealists the human personality is the noblest work of 

God and therefore try to be noble and rise higher, 

The aim of education should be exaltation of perso- 
nality or self realisation. Every individual has a perfect 
pattern in his nature, he can go to great heights of 
achievement. So he should try to realise what is hidden 
within himself and become his highest and truest self. 


Man should not only adapt himself to the situation f 
but try to modify the environment to his heart's desire. 
Humanities as art, culture, morality are creation of man- 
kind and a contribution of centuries. They are our 4 
common heritage. Man in order to be most truly human, 
should try to get this heritage on one hand and add || 
something more to this common stock. He should not |. 
feel satisfied by adapting to the prevalent circumstances | 
but desire to modify them and even make further pro- | 
gress) He has got highest powers of mind—reasoning | 
and thinking and he should utilise these in improving | 


Ni 
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his environment. Education should help man in this 
work to get this heritage individually end transmit it 
from generation to generation socially. 


This heritage of art, culture and morality is increas- 
ing more and more in every genera'ion. So more 
eíficient and economic methods are required for their 
increasing transmission. Each individual cannot attain 
all the arts and crafts. So there is the need of division 
of labour. Work should be divided into parts and 
specialisation should be done by diíferent persons in 
different branches. 


Idealism believes that a law is working in the spiri- 
tual world. God is man's heaven. There is noth ing 
wrong or unsystematic in this life and world. The whole 
universe is Working towards a perfect state of ration- 
ality. Education should assist in attaiment o / this goal of 
perfection. The teacher should lead pupils nearer 
reality and guide him to attain utmost perfection. Here 
is a clear difference between naturalist and idea- 
lists. Naturalists believe that man cannot attain perfect- 
ion but can go to a certain limit only, as he is limited by 
his instincts and capacities. Thus while naturalism bag 
faith in self-expression, idealism believes in self reali- 
sation. The former believes that man should try to be a 
períect animal by giving fullest expression to his animal 
instincts, and powers but the latter adv ocates that man 
should try to become God or realise his true nature 
which is consistent with godliness. 

Educational implications.—Educaticn should be given 
not from the point of view of child and his present 
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king into consideration experi- 


experiences but from ta 
In other words edu- 


ences of human race as a whole. : 
cation shculd not be child-cenired or according to his 


instin cts, interests and needs but from the idealist point 
of view i. e. what is useful for him and logically correct 
should be taught. 
According to them school should reflect civilization 
i. e, ths best things in our society and culture should be 
taught in schools. For this they say that an analysis of 
all human experience or knowledge should be made. 
. This can be divided into two parts:—(a) experience 
related to Physical environment. (b) experience related 
to fellow-beings. So there should be 2 broad divisions 
of curriculum as such— (1) Sciences (2) humanities. 
There should be further psychological analysis of 
experiences into three parts—(1) conation, related to 
will (2) cognition (knowing) (3) affect ( feeling ). 
Therefore the school studies must represent three types 
of subjecta—(1) what man does and strives to do-for this 
teaching of crafts is necessary which help in providing 
food, clothing, shelter etc. (2) What man knows— 
Nig subjects as language, literature, science, mathematics, 
history, geography and other intellectual studies which 
give knowledge of this world and civilization are useful 
(3) Man's mode of feeling and their expression— 
subjecis as art, poetry. music elc. which give pleasure 
and train feelings and emotions are important 


According to idealism “school should be a model 
of the whole world. 


It should represent and give 
- knowledge of present, 


past and future Activities related 
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to head, hand and heart and experiences concerned 
with conative, cognitive and affective aspects of mind 
and all things of art, crafts culture, and science should 
be taught in the schools. They do not believe that only 
that which is useful from the practical and present point 
of view or that which is psychological, should be 
included in the curriculum but all knowledge which is 
logical and related to human beings is useful, Past and 
as present and logic is as 


future are as important 
So in short curriculum 


significant as psychology: 
should include—(1) Literature (2) arts as painting, 


music etc. (3) handicrafts as weaving, carving, carpentry 
etc. (4) Physical sciences (B) History and Geography. 


Methods:—Curriculum should be taught in terms of 
activity and experience and mere cramming of facts or 
storing the mind with knowledge should not be encou- 
raged. Activities should be selected not from the child's: 
with the idea that they are useful and. 
lization point of view: Stress. 
methods of education 


point of view but 
good from culture and civi 
should be leid noton means or 
but on the goal of education i.e. not how it is taught 
but what is taught is more importont. Not the method 
but the content should be laid stress on: But it does 
not mean that they prefer a passive or formal learning: 
On the other hand they are against passivity, formalism 
and verbaliism in education. They lay emphasis on 


activity, reasoning and on concrete education. 


Good Points—The idealistic th 
It believes in grea 
to sacrifice, 


eory has certain strong 
tness cf human 


points in its favour- 
duty and to 


nature and so incites man 
A 
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noble actions, it helps in the building of high chara: 
cter and elevation of soul, lt is true in advocating that 
manis much more higher than other animals and has 
more chances of moral and intellectual development, 
Art, culture, civilization come to naught if the ideal of 
humanity is limited to animal level only. Besides this, 
thistheory avoids the conflict which is common in the 
materialistic world. By keeping a belief in God and 
spiritualism, it presents a real basis of democracy 
where not only the capitalists but even poor people can 
enter easily. By having faith in this theory man can 
remain aloof from social discontent and wars which 
are the results of materialistic outlook, 


Criticism of the theory—In the early period if the i 
education is not child-centred i. e. psychological, related 4 
to his present needs and interest, it becomes in | 

i 
i 


effective and harmful. 'So in the primary stage much | 
importance should be attached to activities of culture | 


and civilization and io subjects giving knowledge: 


Secondly full knowledge of anything is impossible. The q 

view of idealists that the whole knowledge about past, | 
f present end future should be given is not proper. The . 
^ MR ; aim should be to cultivate a scientific and rational 


E attitude which 1s possible without having full knowledge 1 
DAE of a subject. 


* 
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CHAPTER X 
PSY CHOLOGICAL TENDENCY IN EDUCATION 


The Psychological tendency is just the opposite , 
tendency to what we 8ee in the theory of mental disci- 
pline While the latter believes in the formal and old 
f education the psychological theory has faith in 
indirect and a new type of education. . This 
ct of modern times like other tenden- 


lype 0 
an informal, 
tendency is s produ 
cies as scientfic or sociological ones- 


Psychology has taken an important place in the 


educationel sphere. Many experiments have been 
made in child psychology and the old ideas have been 
sei aside by the new ones: 

gun by Rousseau developed 
Froebel and supported 
cientific movements. 


This tendency was be 
by Herbart, Pestalozzi and 
by naturalistic: sociological and 8 


According to this tendency aims» curriculum, methods 


etc. should be desided on the basis of psychology and 
not merely on logical grounds or on utilitarian points 


of view: 

The thing of greatest importance i 
should be child-centred. Neither the 
the curriculum should be the contre of attraction: The 
interests, the instincts and needs of the child should 
be taken into consideration regarding his education- 
Education should not be enforced upon him from out 


a that education 
teacher nor 
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side. But there should be a desire from within and 
a need felt from the side of the child. 


Secondly it should be according to the develop: 
ment of the child-mind. A child-mind has different 
characteristics at different stages of life e. g. infancy 
period, childhood, adolescence, .puberty period ete. 
Education should also be divided in different periods 
as nursery education, pre-primary and primary education, 
secondary education, higher secondary education etc. 


Subjects should be chosen at different stages not 
from the point of view that they will prove useful to 
them in their later life but from the idea that the child 
18 interested in them and can grasp their subject matter 
easily. 

The aim of education should be the harmonious 
development of the child's personality, a development 
of body, mind and soul. Importance should not be 
attached to training of mental faculties or storing the 
mind with knowledge or making him a gentle man or 


a religious man but a balanced personality in every 
“N respect. 


Education should be given according to his ability, 
capacity and talents. Every child is not fit for academic 
a U type of education. There are children who can prove 
i i better in mechanical or practical side also. There are 
Lr also such children who are gifted by nature with certain 
ji special abilities. The education should find out these 
! things and educate a child according to his hidden 
capacities. 
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Methods should also be psychological. The old 
deductive method of memorising definitions is not 
satisfactory. lt brings in disinterestedness in educa- 


tion. In its place instruction should be given according: 


to the five steps based on psychology or study of child- 
mind. The child should be shown different objects and 
his senses should be appealed to. Concrete things are- 
better than abstract generalisations. Education should 
proceed from simple and concrete to difficult and: 
abstract- 
The teacher should study psychology and take a 
a keen interest in children. He should make use of his: 
| instincts. He should as far as possible play a negative 
4 role of least interference. 
^ The psychological tendency lays greatest stress on 
the primary stage of education. All formal education 
should be withdrawn from this period, according to 
its advocates. The child's personality should be. 
respected. He should be allowed to develoo fully and 
spontaneously. No doubt the teacher should help him 
in solving his difficulties in order to have a smooth 
t is not proper that anger and 


mental development. But i 
e should make him interfere the child at every step- 


The kindergarten system, the play-way or the Montess~ 
ori system, all these new developments in education are 
based on psycholoay and experiments made in educa- 
tion. Their approach towards education is a psychologi- 
cal approach and marks the psychological tendency in 
Education which is not based on psychology 


prid 


education: 
has no value. 
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‘education, choice of curriculum and methods, selection 
of text books, use of material and use of psychological 
tests, vocational guidance and other novelties brought 
in education are the result of the psychological 


tendency: 


CHAPTER XI ot 
SCIENTIFIC TENDENCY IN EDUCATION 


Background:—This tendency was greatly encouraged V 
by Rousseau. The latter promoted not only the scientific 
tendency in education but also the sociological and 
Psychological movements. During the 18th and 19th n 
centuries scientific development became more rapid | 
andextensive. The desire for scientific investigations | 
grew 89 strong that its influence was witnessed in | 
‘every development of knowledge. Ignorance, super- 
stitions and prejudices which were continuing for 


‘centuries were uprooted due to new scientific dis- . | 
coveries: 


Many new discoveries were made in the field of 
Puer geology; biology, physiology, chemistry, 
physics and other sclences in 19ih century. During 4 
this period natural Sciences progressed and were : 
i eiie to the problems oí labour, | 
‘portation, communication, 
The reaper, 


production, trans: 
hygiene, and sanitation. 
the sewing machine the printing press, 
x the type writer greatly reduced the cost of labour. — 
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The steam boat, loco-motive, electric railway, telegraph 
and telephone linked all parts of the world together: 


Due to thsse contributions of science to human 
welfare and comfort, it became clear that their value in 
modern life was indisputable. Science and scientific 
discoveries became an essential part of culture and 
education without which one could not do. Many 


English and American writers expressed their views 


in strong terms that study of classics could not prepare 


a man for modern life and t 
included in the curriculum. 


| y Exponents:—Herbert Spencer was the first and the 
scientific tendency in 


herefore science should be 


3 | greatest advocate of . the 
| education. He said that science was of greatest use in 
n lite. Knowledge ot physiology was essential for health, 


E of physics, , chemistry and biology for different pro” 
fessions, and knowledge of mechanics, Psychology and 
Physiology formed a basis for art, music and poetry. 
Huxley was another areat advocate of this theory. 
He too held the view that the teaching ot classics Or 
language was out of date and place of science in 
curriculum was indispensable. Thus for the first time 
the theory o: formal discipline was criticised on the 
that education should not merely train the 
s of mind but should provide knowledge of the 


point 
facultie 


world as weli. 
Educational implication:-The advocates of tho scientific 
i fit a man to live 


theory said that education mus 
successfully in the society of his times. A man must get 
—(1) Istrumental—which 


two kinds of education: 
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furnished means for the learning of knowledge which 
is contained in the social, religious, politica), moral and 
intellectual world around us. Language, grammar; 
arithmetic writing etc. were only a means of getting 
moral, religious and other knowledge. (2) Positive: 
education—It is also called as liberal education. 
Liberal education is one which fits a man for his 
profession and forleading an active life in the society- 
Science could form the basis of this kind of education 
and so it was more important than the former- 


The scientific movement laid emphasis on over- 


hauling the curriculum. Previously, 3 r's formed the 


basis of education in primary classes and in upper 
classes; History, Literature, language, art, religion etc- 
were included. But due to new scientific discoveries 
many subjects as Chemistry, Physics, Biology, Physiology; 
Hygiene, Medical science ete were developed. Changes 
had been brought in the society with leaps and bounds,. 
and knowledge and specialisation in different sciences 
were required for self-preservation as well as for the 
working of the society. The above subjects were being 
neglected up to this time but school being a Social 


institution, more delay could not be mads in postponing 
their study. 


At last there came a time when tebles were turned: 
all together. The positive sciences like Physics» 
chemisiry etc. were not only introduced in schools, 
but greater importance was given to tbem. As the 
times went on the. society felt their importance and the 
old subjects fell into the background. But in the 

i pi 
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beginning even the scientist themselves could not 
underrate the value of classics and of the theory of 
mental discipline. They recognized the value of the 
study of languages, grammar etc: asa method if not 
as a content or subject matter of education. 


CHAPTER XII 
SOCIOLOGICAL TENDENCY IN EDUCATION 


The sociological movement in education lays greet- 
.est importance On the social aspect of an individual. 
An education which develops 4 person physically and 
mentally for his own sake and not for making him a 
social individual has no value, according to the suppor- 
tera of this theory- Its advocates 85y that the aim of 
education should be to prepare an individual for citizen” 
hip. It should enable him to take his right place in 
the sociely and discharge his duties in difterent fields 
political, social etc-: efficiently. Education 


as economic: 
has to do iwọ £old-work- On one side it should explain 
the complexity or aomplicatedness of the present stru- 
y and on the other side it shoud fit 


cture of the societ 
him for leading 8 successful lifo afterwards py pursuing 


a suitable profession or occupation: 


In order to achieve this aim, the school curriculum 
ly a few subjects which are being 


should include not on 
taught from ancient days: put there should be 4 number 
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of subjacts as economics, politics, sociology, commerce, 
agriculture etcs, which can enable children to adjust 
themselves in the society by leading a self-supporting 
and useful life. The old subjects cannot do this work, 
They can develop the mind, can provide information 
about the pastages and can also teach certain aesthetic 
activities which can make his life more cultured and 
interesting, but they cannot help him in find ng a suit- 
able occupation in the society which demands speciali- 
sation and skill in some particular branch. Thus the 
sociological tendency lays stress on such subjects which 
are useful for following particular industry or profess~ 
ion and wishes to expand the school curriculum: 


The new scientific inventions, the increase of means: 
of communications, the use of machines have opened 
new channels for the development of industry and 
commerce, A person cannot live an exclusive or 
solitary life these days. Not only so. The modern 
society is so dynamic and rapidly changing every 
day that it has become very difficult for an indivi- 
dual to adjust himself to these changing situations. 
Education , should also leave its static characteristic 
and become dynamic. It should prepare indivi- 
duals who can adjust themsalves according to the 
changing  siluations. Thus a new outlook, a new 
training, a new method, a new content is required in 
education. Now instead of insisting upon the develop~ 
ment of individual powers, social character and social 
habits should be cultivated. The child should be 
able to understand and fit himself in ithe politica | 
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economic and industrial situations of the modern 
society. Anew typeof education can do this work- 
Education should also bea means of social control. 
It is through education that society can have control 
over individuals and can utilise their energies when 
and in the way it thinks fit. Awakening of a moral 
conscience in man. enlighimant of his mind, cultivation 
of moral discipline and other social qualities can be: 
aroused in an individual through education. The 
latter can make him unselfish, truthful, intellectual 
and useful. Qualities of head and heart through which 
society can progress, can be producsad through 
education alone- So according to scoiological tendency 


school is a most useful agency in the welfare and 
progress of society. 

Sociology also regards education a8 the means of 
transmitting culture from one generation to another: 
One man cannot do this work. All the individuals 
living in a society have to know and practise the cultural: 
heritages received from their ancestors. For this 
purpose an individual has to adapt and adjust himself 
to the society: If he does not adjust himself tothe 
society, he cannot tranemit cuiture to the coming 
generation. This adjustment is nothing buta sort of 
social training which can be given by education: This. 
education is also a social process of mind. 


Besides this, aciology regards education 48 the 
methods of social evolution. The process ot social 
evolution is just the same 88 We gee in the natural s 
phenomenon. Society progresses gradually like nature- Se 
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“Schools and the system of education are the main 
factors which help in this work. Social mind and social 
evolution is reilected in education in schools and in , 
universities. Education should help and work as a 
guidtng force in ihe gradual development of the society. 
A society wilhout proper education and educational 
institutions cannot fulfil this work efficiently and 


smoothly. ` 


To summarise we many say that by sociological 
tendency ot education we mean that educatión should 
reflect the society, prepare individuals for the society 
and help in the evolution of society. 


CHAPTER XIII 


THE MODERN ECLECTIC TENDENCY IN 
EDUCATION 


The word ‘eclectic’ mesns selective. The present 
‘trend in education is that all the gocd points of different 
theories of education should be combined together, 
Aim of education, curriculum, methods etc. should be 
provided not according to one view but on the basis of 
their merit. For example the aim of education shou'd 
be neither individualistic nor socialistic, but on one 
hand it should develop an individual's personality and on 
the other, it should prepare him for citizenship. Similarly 

eurriculum should not be rigid asis the case in totali- 
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"tarian countries where there is dictatorship but it should 


be elastic i- e- changable according to the needs of the 
children and situation. As regards subjects importance 
ehould not be attached to teaching of religion! and 
classics but science, technical subjects and modern 
languages should be given their due place. Methods 
should be interesting and psychological. Instruction 
should ba child-centred. His needs and instincts 
should be kept in mind. Education should be given 
according to the developments of child-mind. 


Education should be regarded as a privelege of not 
only a few but a birth right of every person. The state 
should provide education to every child. free and 
according to hig needs and aptitudes. Even deat, 


. dumb and blind children should be given this oppor 


tunity so that they may also live a self-supporting and 
useful life without being a burden to themselves and the 
society. 


Training of teachers is very necessary for ihis- With- 
out it improvement in education is not possible. 


Psychological investigations have also contributed 
much in this respect and so proper use should be made 
oí them. Selection of children for secondary education, 
colleges; civil service and other departments on the 
basis of intelligence and aptitude tests is very necessary. 
Vocational guidance should also be utilised in order to 
check wastage in education. Psychoanalysis and other 
methods which check delir.quency and backwardness 


should be properly used. 
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School should be thought an integral part of the 
community ahd a place where an individual can be 
socialised. Productive activities related to practical 
lifo and manual work should be given due importance, 


If we study from the historical point of view, we see 
that principles found out by great educators like Rouss- 
eau, Pestalozzi, Herbart, Froebel etc., have been com- 
bined in this theory e. g. 


(1) Rousseau advocated that. education is not a 
means but an end in itself. It ie not preparation for 
life merely but a life in iteelf. Soin this theory not the 
teacher or the curriculum but the child is made the 
centre of attraction. 

(2) Pestalozzi laid emphasis on gense*perception- 
He said that not the rote-memory or cramming should 
be utilised in early childhood but training in powers of 
observation, perception etc., are more important. He 
advocated that study of the child and sympathy towards 
him 18 Very necessary to make education effective. So 
he attached importance to actual experiences of the 
child and discarded theoritical work. Thig theory also 
insists upon the same ideal. 

(3) Herbart brought out refor 
methods of instruction. 


ms in curriculum and 
He laid emphasis on five steps 
of imparting instruction, which were based on psycho- 
logy. The recent educational theory or the eclective 
tendency in education gives great importance to methods 
which are to be used for teaching different subjects. 

(4) From Froebe] was taken the idea of free discip- 
line and learning by doing. Spontaneous development of 
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child by means of interesting activities was the main 
idea behind Froebel's kinder-garten system. This 
theory also believes in free and ful ) development of 
the child and discourag<s enforced discipline- 

(5) From the scientific theory came the idea of 
liberal education- Culture meant not only developraent 
of philosophy, art and literature but also the develop- 
ment of industry and physical comforts. The curriculum 
was as a result broadened and the physical sciences 
as. Chemistry, Physics and Biology found place in 
education- 

(6) Sociological view further broadened the outlook. 
The electic theory believes hke the sociological view 
that industrial, technical and professional training 
should bs introduced in schools. The aim of educat on 
should be to produce good citizans and not only 
individuals who can bs useful to themselves alone and 
not to the society: A citizen is one who is self-support- 
ing on one hand and a servant of society on the 
other: A man should learn to serve himself by serving 
The school should be a miniature society 
ractical life of the sociely. Education should 
all the activities 


others: 
related to P 
be the process of social training ire 
carried on in the society hfe shouid be introduced in the 


school, The child should understand the dignity of 
manual work hould be 


carried on in useful channels. 
Thus we 88€ that all the good things advocated by 


different schools of thought in education have been 
he eclectic theory: 


See 


and his interests and activities § 


assimilated in t 
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CHAPTER. XIV 
PRAGMATISM IN EDUCATION 


Pragmatic means practical, Importance is attached to 
practical things, therefore this theory is called as 
pragmatism. Itis also called as experimentalism due 
to the fact that emphasis is laid on making experiments 
while getting education. In fact pragmatism is a combination 
of experimentalism and the project method. The idea behind 
it works that education should be given in those 


subjects which are of practical value and the methods , 


to be applied should be of the type used in science 
teaching: 
Pragmatism is naturalistic by hypothesis and 
idealistic in conclusions, Its theory is based on naturalism or 
on scientific grounds but its aims are based on idealistic ideas. 
To make it clear we may say that on one hand it does 
not believa in God, spirit or soul but believes in nature 
.and so thinks nature and human beingsas imperíect 
but on the other hand it advocates that man should 
‘aim at perfection and can become so in future. They say 
that nature is experimenting, man should also experi- 
ment. Nature is not yet perfect but will become perfect 
‘one day. Similarly man should go on progressing 80 


that one day man and sociely might achieve a perfect 
state. 


The Pragmatists say that education should be guided by 
practical considerations of utility, at the same time one 


* 
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no exploitation of poor by the capitalists and all the 
citizens will lead a happy and peaceful life. 
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No importance. is attached to morality and religion in it. 
Professor Dewey has given 4 passing reference to 
religion, He does not seem to think that religion can 
play any important part in the field of education- 

According to him what is practical is truth, what is useful 
is right, There are no eternal truths established by 
God or anybody else but they are changeable according 
to times. Duty for duly's sake has no meaning for him- 
Duty is important if it serves any purpose: Similarly 
he believes that aesthet c8 aad morality are also to be 
practised if they have any practical value. Ualike 
idealists he is not ready to. accept them for the sake of 
pleasure or duty. For him the principle of art for art sake, 
beanty for the sak: of beauty and morality for morality has no 
value. 


He is against all abstractions, vérbal and pretended 
absolutes i. e. he does not like abstract thinking which 
is not related to any activity of practical life, The 
theory of formal discipline or mental training or the 
theory of idealism which lays stress on humanities, art 
culture etc, go against him: In its place ke favours corrects 
ness, definiteness, adzguacy, facts, action and pow:r, Ha ays 
that there is nothing like an absolute truth. Reality is 
in making and has not yet been achieved according t0 
him. So tolook to the past or to have faith in what 
has been advocated by the ancients 18 not proper. He 
saye that it is our duty and privelege to cooperate it the shaping 
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of the world and finding out the reality by experiments and to 
make the world as we wish it to be. 
He advocates subordination of thinking to practice 


and action. A knowledge is incomplete until it is dis- 
charged in action. Knowledge and thinking if they have no 


practical value, are of no value according to the ideas of 
Protessor Dewey. 


Education should employ inductive and heuristic method of 
teaching. Inthe former method concrete things or facts 
are put in the beginning and generalisations are made 
inthe end. In the latter method child is led to discover 
for himself the truths by making experiments or by 
observation, comparison, analysis, selection etc, The 
first method is used’ in Grammer and the other in 


science. According to pragmatism these two methods 
should be used in education. 


Not only this but dacation should be a purposeful act. An 


act done without a purpose is meaningless. Today's 
teaching is quite purposeless. The students do not 
know as to what for are the different subjects taught. 
There is no relation between teachi 
life. So the education is 
business. 


ng and practical 
ineffective and an enforced 


In the preject method there is always a pur- 
Pose before the students. 


project method. 


So Dewey lays stress on the 


According to pragmatic theory child should be the 
centre of education, not the subject or the teacher. Curri- 


culum, syllabus, time table, etc. all should be drawn 
keeping In view the needs and interests of the child. 
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In other words education should be psychological and 
not logical. Idealists give importance to culture and 
knowledge and they donot take into consideration the 
child-mind, his needs and interests. But according 
to pragmatism the system is reversed. 

Professor Dewey says that activity should dominate the 
class room, The students should not be passive listeners 
but move, touch the library books, handle apparatus 
and work out experiments by themselves. Thus he 
prefers the activity method or learning by doing in 
place of sitting and hearing silently 

Dewey says that children are interested in conversation 
and communication (moving in society): They take interest 
in making enquiries, putting questions, making OF 
constructing things) carrying out artistic expressions; ln 
doing, playing, in make-belief and gestures: Education 
should provide scope for these things M order to make 
learning interesting and effective: Children should be 
taught good habits: They should learn how to dress, 
how to eat, how to sit and stand. They should be taught 
to be self dependent and lead a co-operative life. Reading. 


writing and counting should be the tools of learning and 
Thus all formal teaching i8 ridi- 
tteched to natural instircts 


not an end in itself. 
culed and importance js a 
and interest of the child- 
Subject should be correlated together. They should not be 
divided into watertight compartments as it creates 
disintegrated personality. Knowledge in the world is 
connected together. Similarly in the school, education. 
should be given in 8 connected and related way. ig 
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subject teaching is followed rigidly the child feels 
disinterested on one hand and does not understand the 


truth clearly on the other. 


According to pragmatism occupations should be given 
greater importance in education. Parallel works in society 
suchas shop work, cooking, weaving, household arts, carpentry 
etc. should be taught in the school. Doing of occupations 
results in harmony between intellectual and physical 
training. Eyes and hands are trained with the mind. 
Powers of observation, planning and reflection or 
imagination are increased. Personal experimenting, 
planning and reinventing takes ‘place. The child 
works as aninventor and discoverer. Qualities of 
mental quickness and alertness are improved, social 
knowledge, sense training, discipline in thought and 
action are developed. The occupstions present a real 
motive for children. They feel interested when 


they have to invent, to plan and to construct in order to- 


achieve skill or ability in doing some work. 


A child is pleased to “copy his Bidara He wants to 
do what he sees, hears and fools. When ho sees 
Others doing something a desire is aroused in him to do 
similarly. Then he puts in his. efforts to achieve that 
object in mind, For example a child feela an impulse to 
construct a box, when he Sees somebody doing so. 
Now in order to achieve his aim, there arises the 
question of making his idea definite. Therefore the 
related problems of planning, of ‘selecting the right 
kind of wood, Measuring the needed "parts ad 
proportions to them, preparation of Material making al 
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edges and corners fit etc. are raised. For allthis a 
knowledge of tools and processes is required. Besides 
this plenty of opportunity is provided to give discipline 
and perseverance by making efforts in overcoming the 
obstacles. Thus there is the greatest scope for right kind 
of education in following occupation s. 

| The school should give a real life experience and this 
| experience should be delightful, The child takes interest in 
| cooking, building, shopping, manufacturing etc. Such 
ja activities should be carried on in school in order 
Ü to make the life of children happy and useful.. 
y 


| Nature and society should be combined in the- 
n school. The nature of the child or the native instincts 
N should be made the basis of the learning and the latter: 
should be got through aclivities daily practised in the- 
society. Thus nature of the child and activities of the 
society should be contained in education: 

Education should be imparted through gradual steps 
i. e. beginning with simple material things it should lead. 
to larger fields of investigation e: g- children beginning 
with construction of boxes, making toys etc: lead to pre- 
paring radio set, gramophon^*s and other things. 


Professor Dewey is against the old type of education. 
He does not like passive learning of today. The supply of 
ready-made materials as curriculum, syllabus, text books. 
b etc by the teachers or superintendents of education 
E: is strictly criticised by him. These things should be 
ME prepared by the pupils and teachers jointly when need. 
is felt and according to particular circumstances: The 
class-room teaching of today where there is little space- 
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to move for children, desks are setat one place for 
-ever; a large number of students are crowded and uni- 
‘form curriculum and methods are followed, is not liked 


by him, 


He believes in a democratic life in Sehool:—There should 
ba free discipline and an environment of full freedom, 
Children should do their own works and select their 
own activities. They should not be enforced to read a 
particular subject and a particu'ar topic. Education 
should be according to interests and capacities. The 
teacher shculd play the role of a guide and a friend. 
He should not interfere in their work unnecessarily. He 
may provide suitable situation io motivate them and 
select a topic for study. He may also suggest necessary 
material and source-books and may guide and advise 


them where necessary, but he should not think himself 
all and all. 


Dewey lays great stress on the co-operation of pupils among 
themselves: Schcol should be a battle field, a studio and 
a laboratory where all students learn together and help 
each other in their work. He discourages the competi- 
tive spirit cf the class room where giving help to a 
neighbour is thought to be a crime. The present class 
system is very individualistic and selfish in character. 


‘Children feel envious of the progress of other students. 
This spirit is against democrac 


Y and social improve- 
ment. He likes education of th 


e type where children 
work with cooperation of 
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| ‘Good Points:—1. Itis interesting ard full of activity. 
‘Children learn by doing. 2. Importance is attached 
to utility and practical life. It prepares useful and self- 
"supporting citizens. Fducation ia modernised or indus- 
trialised. All modern schemes as Wardha Basis Scheme, 
Sargent Report etc, are based on it. 3. Religious 
"beliefs and practices which are cutof date have ne 
value here. 4, It is Scientific—importance being 
attached to experimentation. 5. Itis psychological— 


j child being the centre of education. 6. Itis effective 
i, as much apparatus is used. 7. Establishes balance 
(> between mind and body-does not turn idealistic 
| scholars. 8. Education being purposeful and methods 


A inductive, child learns easily and gladly. 9: Subjects 
V being correlated, an integrated personality is developed. 
General and craft education is got together. 10. It gives 
importance to crafts and prepares men for particular 
yocations--the greatest need of the times. ll. |t 
trains for democracy: 12: It builds character a8 children 
help each other. There is no envy: jealousy and 


undesirable competition. 


Criticism:—1. It is too much utilitarian. Greatest 
asaan E attached to crafts. lt prepares mistries 
(fae) 2. Academic side and mental powers as think: 
ing, reasoning etc., ate not developed 3: Art and -cul- 
ture are not given any importance: 4. Religion and 
morality which make character have no place here. 
5. Itis very expenBive 88 importance 18 attached to 
ere much apparatus is needed. 6, Children 
g. 7. Gaps in knowledge 


vocation wh! 
waste much material in Jearnin 
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are lelt as too much importance is given to activities: 


and correlation of subjects. 8. It isuninteresting and 
mechanical due to too much correlation of subjects and 
absence of teaching fine arts. 9. Itis impossible to 
make the school represent the society, On'y a few 
activities can be carried on in schools, The school can 
teach only certain skills and cultivate certain habits and 
attitudes. So its ideal is wrong. 


SUMMARY OF DEWEY'S IDEAS 


1. Modern conditions are changing. Science has 
brought changes in religious and moral ideas. 2 Old 
society had cottage industry Children came in actual 
contact with plants, animals, farm and garden but now: 
itis not poss ble. 3. Manual training, shop work etc. 
bring in spontaneous attention. Children become active: 
and alert. These arts are also useful at home. 4. To- 
day teaching is selfish, helping class fellows is a crime. 
Ethics is found only in books, not in practice. 5. School 
is apart from daily life, so learning is ineffective (only 
cramming). 6 Occupations present a miniature commu- 
nity and actual experience of the society. To- day there 
is importance of industry in actual life but in schools; 
subjects of the old type, not useful in practical life, are 
taught. Present education is imaginative, unpractical;. 

useless, uninteresting, unpsychological, inactive and 
unscientific. 7. Our aim is not to produce craftsmen but 
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mental, moral and aesthetic development: social power 


and insight. Pupils learning art of weaving wool 
discover many things connected with education- 
8. Pragmatism a is combination of experimentelism 
(imp. to making experiments themselves—collection of 
data, observation; analysis comparison, conclusion etc, 
not speculation and blind belief) and project method 
(motivation, purpose: actual works done and used)- 
9. Imp. to utility. 10. Religion has no place. 10 What i8 
practical is truth, which is useful is right. 11. No 
eternal, aesthetic and moral values. Art without 
utihty has no value. 12. Imp. to action, correctness 
and power-against speculation and blind beliefs. 
13. Subordination of knowledge and thinking to action- 
“14. Education to be inductive and purposeful. 15. Child 
to be centre of education, not teacher oF syllabus. 
16. Activity in class room:— move» handle apparatus. 
17. Education according to instincts, 
ot children: Training in conver- 
construction, questions and 


use of library etc. 
needs and interest8 


-sation, communicalion» 
answers etc. 18. To make children seli-dependent: 


g work themselves: 19. Corre“ 


.gating, dressing and doin 
and vocational 


lation of subjects round 4 craft ( general 
-education side bY side). 20. Imp. to occupations OF 
parallel works in society — school to be a real life experi- 
.ence--to do actual work, they will do in after life. 
Industry and arts cannot be taught through books). 
21, Nature (Psychology of the child) and society (actual 
dife-work done in sociely in cooperation with oihers) to 
be combined- 22. Teacher to be a guide and a friend — 


not toaching everything and jnterrupting every time — 
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no fear. 23. Democracy in school—free discipline— 
responsibility, pupils to participaie in school affairs— 
active cooperation between teacher and pupils—trai- 
ning for democracy through self-government. 


IMPORTANT QUESTIONS 


1. Write the main characteristics of Greek educat- 
1ion—early and new both. 


2. What was the significance of Manastic education 
in regard to moral and intellectual discipline ? 


3- Describe the. nature, purpose, contents and 
methods of Scholasticism. 


4, What is the educationa! meaning of Renaissance ? 


How was it related to the humanistic system of 
education ? 


5: In what ways did the Reformation influence the. 
elementary and secondary education in Europe ? 


6. Mention the Principal trends of the doctrine of: 
‘Realism’ in education and also write their methods and 
contents. 


7. Write the essential features of the disciplinary: 
conception of education, bringing out the strength and 
weakness of the theory of education on which it is. 
based. 

8. What do you understand by ‘naturalism’ in edu- 
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cational theory. Describe the characteristics of this. 
movement- 


9. Give your ideas on ‘Idealism’ in education. 


10. Mention briefly the chief characteristics of 
(1) the psychological, (2) the scientific and (3) the 
sociological tendencies in education, bringing out the 
differences that distinguish them. 


11. Exdmine some of the current tendencies in 
ru education and show how the present tendency in edu- 
R cation is an eclectic one. : 


12. What are the views of Dewey on ‘Pragmatism’ 
" i in education ? Explain and criticise them. 


ee, 


. HINDI TRANSLATION OF TECHNICAL WORDS 


A P Abstractions | aem © Fencing © * agag amiat ye 
d S.: Absolutes quae Genealogy ' duae 
. Adeguacy SA THAT Heraldry us Ela: 
Lr Catechism SPEI Gara fim 
— . Classics mala aat Hierarchy quat 
QE Communion «WW Homer Uum pà 
È Counsel qua Humanistic amia 
Dialectics mali Hypothesis fair 
fp... Desciplinary Aguada- — Individuslistio Jakim 
En ^ DRE Ararat Irrational ngaa 
' .'* Eclectic dak Idealism Naig 
Experimentalism SriliTalz Lycergus US Hila 
` Fáculies ^. am alar 
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Linguistic MIG Aas Realism arama 
Liberal SITE, Sa alg 
Mediators aaa NÉ Renaissance ami ga 
Monastic ANA Rhetoric gba uray 
Manuscript gxafarfiaa Rudiments EIEIESE TED] 
NA Scriptures aaa 
Medieval HABA  Sense-Realism tas 
Multiple KAB aaa | 
Naturalism qafa aig Sociological amaari 
Patristic gigi Sophistis Rawa 
Pragmatism saagi aig Stagnation Raa 
Pythagoras uq ana Theolegy Uu NG 
Reactionaries kafa Utilitarian sikat 
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Read other books by the same author S 
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1. ra taala at wae a! - 
2. sis car kt We 
3. An Easy Interpretation of. 
Experimental Psychology. 1/8 . 
4. Experiment y chology and 
Statistics made easy verc lie 


( Language easy, matter to the point nd price less ) | 
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